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Abstract 

Poor reading habits and culture among secondary school students is often mentioned as responsible 

for their inability to engage in critical thinking, sound analysis of events and situations, poor writing 

abilities and poor academic achievement. Studies have examined various cognitive factors that might 

influence reading habits, but much less attention to possibly unavailable or inaccessible content 

resources for reading in the first place. This study therefore investigated the perceived availability of 

print and Internet resources as factors that might explain the reading habits of secondary school 

students in Edo State, Nigeria. The descriptive survey research design of correlational type was 

adopted. The population comprised senior secondary school students in both public and private 

secondary schools in Edo State. Multi-stage sampling procedure was used to sample 819 students 

from sixty-five public and private secondary schools in the state. A questionnaire was designed, 

validated and administered on the students, complimented with key informant interview with the 

sixty-five school heads. Frequencies and descriptive statistics, Pearson product moment correlation 

and multiple regression methods were used for the questionnaire data analyses, while the qualitative 

data was content analysed. The sampled students comprised 49.0% males and 51.0% females, and the 

mean age was 16.4+1.91 years. The mean total scores on reading habits for the public and private 

school students were 51.00 (64%) and 62.50 (78%) respectively, out of a possible maximum score of 

80 (100%). There was significant correlation between reading habit and perceived availability of Print 

reading resources (r=0.156, p < 0.05), and between reading habit and perceived availability of Internet 

resources (r=0.104, p < 0.05), as well as significant joint prediction of perceived availability of Print 

and Internet resources on students’ reading habit (F(2,816)=12.55, p<0.05). However, the associated R 

square value of 0.03 implies that only 3.0% of the variance in reading habits among the students is 

explained jointly by perceived Print and Internet resources availabilities. This suggests that diverse 

and interacting other variables beyond the availabilities of print and internet resources to students 

need to be considered towards fully accounting for the reading habits of the students. Nevertheless 

suggest that policy makers and librarians should encourage the revitalisation of print readers’ clubs in 

the secondary schools, along with improved availability and accessibility of reading resources to 

students through school and mobile public libraries to improve the reading habits of the students. 

 

Keywords: Reading habits and culture, Internet resources, Print resources, Secondary School 

Students, Nigeria 

 

Introduction  

Secondary school is a level of education in Nigeria which aims at building upon knowledge of 

children who have learnt under the primary school system. Such knowledge however appears to be 

inadequate  for digital age literacy, numeracy, vocational and communication skills (Ige, 2011; Yusuf, 

2009). Secondary school education in Nigeria is mostly for children from ages 10 to 18, and divided 

into two segments, namely junior and senior secondary schools. In Nigeria and across the world, there 

is persistent concern that the Internet use revolution worldwide has been driving digital age children 

to use more of Internet-based information sources while demotivating them from reading of printed 
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information sources, thereby adversely affecting their reading habits and culture. Recently, Edo State 

Government in Nigeria, as well as other state governments have been implementing several 

programmes to improve the education system and finding a lasting solution to students’ low and 

declining reading habits. 

A reading culture, according to McEwan (2002), can be defined as ‘the collective attitudes, 

norms, beliefs, and behaviour of people in a community (for instance students in a school system)  

regarding any and all of the activities which enable them to read with a sustainable interest at the 

highest level of attainment for both their academic and personal gain.’ Behrman (2004) defined a 

culture of reading as ‘an integrated pattern of reading behaviour, practices, beliefs, perceptions and 

knowledge’. Habitual reading is the foundation of a reading culture which can be found in individuals 

(Joubert, 2013). Therefore, it could have implied that children who do not read well during 

elementary school are likelier to have poor reading abilities throughout their lifetime (Blank, 2006). 

Reviewed literature reveals that reading culture in Nigeria is poor partly due to several factors 

including socio-economic and language problems (World Book Encyclopaedia, 1993; Ogugua, 

Emerole, Egwim, Anyanwu & Haco-Obasi, 2015). African societies have been traditionally oral from 

immemorial times; thus, some commentators opine that reading is perceived to be a borrowed habit 

from the western societies where reading culture had developed over centuries, which cannot be 

compared to most societies in the third world. Studies (Ogwu, 2010; Okeke, 2013) have reported that 

some education stakeholders have attributed the drop in reading habits and culture in Nigeria to the 

lack of adequate awareness of its importance, inadequate library facilities, poor reading habits and 

unavailability of print and Internet resources, among other factors. This was corroborated by Tella and 

Akande (2007) who pointed ‘out that most people in sub-Saharan Africa have less access to reading 

materials, and without proper access and shared ideas of the school stakeholders, it is hard to establish 

a reading habit’. Also very important is the Internet revolution that has attracted the attention of 

people in all parts of the world, particularly young digital age natives, to electronic information and 

entertainment sources for personal, educational and leisurely purposes and away from serious, regular 

and keen reading and study of printed textbooks, newspapers, fiction, etc. 

 

Literature Review  

According to International Federation of Reproduction Rights Organisations (2005), print resources 

are information on fiction and non-fiction subject, published as printed books, journals, pamphlets, 

periodicals, magazines, newspapers, works of visual arts, photography, music scores. Print is a time-

tested format that continues to fulfil promises that electronic technology and media cannot yet deliver 

(Wu, 2005).  

Research has identified the importance of exposing children to a variety of print resources and 

allowing them to choose; this leads to improved performance and greater motivation and satisfaction 

(Clark & Phythian-Sence, 2008). In particular, it is reasonable to expect that great availability and 

accessibility of print resources to secondary school students would likely possibly motivate their love 

for reading. Students clearly need access to a wide range of print and Internet resources to help them 

acquire and maintain fluent reading skills, broaden horizons, and think independently and critically’ 

(Makotsi, 2005). Busayo (2011) pointed out that most people in sub-Saharan Africa have less access 

to print reading materials or other learning resources; without proper access, reading habit cannot be 

established. Nassimbeni and Desmond (2011) argued that in situations where students are required to 

use books at home or bring to school, they are unable to do so, and reading declines. Marinak and 

Gambrell (2008) reported that children are motivated to read and remain engaged in reading when 

rewarded with the opportunity to choose their own books and this leads to improved reading habits. 

Mankind, who acquired information from oral and written sources of knowledge overtime 

met a new source of knowledge in late 20th century described as virtual. The knowledge which differ 

from the one stored in mind, tablet, signboard and paper, travels on the Internet, which is called the 

virtual environment (Akmence et.al. 2013). Internet is the means by which individual computer 

terminals, mobile devices, and local area networks are connected to the global network. Internet (web) 

is basically a strong communication system linking a computer anywhere in the world to another 

(Davenport & Erarslan, 2001). Internet resources include web sites, web pages, e-books, e-journals, e-

papers, e-mail, discussion boards, chat rooms, instant messaging, blogs, wikis, and other multimedia 

documents. In Nigeria, students have found more interest in using the Internet for social activities like 

Facebook, Twitter and Blogs. Students who barely read their books can spend a lot of time on the 

Internet with either mobile digital technology or their computers reading social contents. 
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These sources of knowledge on the Internet line has led to a radical change in habits like 

accessing, reading, saving and sharing knowledge to the extent that it has given 21st century its name, 

the information age. This knowledge in this virtual environment is called Internet resources. In most 

countries in the developed world, access to Internet resources is easy. This is unlike developing 

countries like Nigeria and others where Internet access is relatively concentrated in some capital cities 

of the federation. According to Lucchi (2011), the right to Internet availability and accessibility, is the 

view that all people must be able to access Internet contents in order to exercise and enjoy their rights 

to freedom of information, opinion and other fundamental human rights. Therefore, the government 

and schools have the responsibility of ensuring that Internet resources are readily available and 

accessible to all citizens including secondary school students. Though the chalkboard, print materials, 

radio/television and film have been used for educational purposes over the years, none has impacted 

on the educational process including reading in recent times like the computer and Internet (Aduwa-

Ogiegbaen & Iyamu, 2005). 

In Nigeria, there are many factors influencing the ability of students to cultivate effective and 

efficient reading habit. Ozmert (2005) emphasised the importance of environmental (school) influence 

as a major factor in the development of students’ reading habit. These school influences stem from the 

availability of reading materials (print and online) in the students’ classrooms and libraries, to the 

school teachers imparting knowledge and skills to young students. It is within this context that reading 

habit can be achieved. Factors attributed to poor reading habit include the distraction by the fallouts 

from technological innovation in the world today, such as the easy availability of the entertainment 

media, the inadequate funding of educational institutions including funding of school libraries and 

computer units (Ogwu, 2010).  

The availability of the Internet and print books and educational resources at home and in 

schools can and should be improved to build a sound reading culture among Nigerian students. 

Targeting the components of reading culture such as attitudes, beliefs, values and ideas with 

appropriate educational and school policies can also contribute to students' reading outcomes and 

educational achievements. To have a good reading culture, all the educational stakeholders must 

articulate high expectations of all teachers and students through participation in activities that promote 

good reading habits and culture. Crucial however, is the availability and accessibility of good reading 

materials and resources to the students. This is why Panagrahi and Panda (1996) submitted ‘that 

children missing the opportunity of getting in touch with books in the primary and secondary school 

stages of their lives find it difficult to acquire reading habits in their later years.’ Therefore, the 

availability and accessibility of reading resources in secondary schools and how their print and 

electronic formats might promote or inhibit the development of good reading habits and culture is of 

major concern and research interest. . 

 

Research problem 

Idowu (2002) lamented that Nigerians' reading habit is, indeed, one worrying aspect that needs serious 

attention if the nation is to avoid sliding further into an illiteracy vertex. He further reported that 

Nigeria sadly stands as one of the nations where the reading habit has unfortunately become poor. But 

interestingly, Mabawonku (2004) reported that one way that could help in correcting this is re-

establishing library facilities and restocking them with books and making them affordable and readily 

available to users.  

Some previous studies (Ibileke, 2011; Idiegbeyan-Ose, 2012), have shown that reading habit 

of secondary school students has been in decline in Edo State because students barely read except 

when there is a need for quick knowledge or to pass an examination. Creating a reading culture 

among students is essential if school managers want to encourage students to become engaged and 

motivated readers lifelong. However, developing reading culture among children and students 

requires the commitment and effort of various stakeholders in the education and culture sectors – 

policy makers, school curriculum designers, school manager and teachers, librarians, students and 

children. Even the private sector can be motivated to provide funding for supply of reading materials 

to schools, reading and debating clubs and competitions, etc.  

Reading habits and culture among secondary schools students can be improved upon when all 

stakeholders understand the importance of reading for student development, have a shared vision of 

reading culture, know the qualities of an engaged reader, and fully support the services of the library 

and its programmes. Previous field experiences and preliminary observations and informal interviews 

of some secondary school students in the state by the researchers showed that that most secondary 
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schools in Edo State lack libraries, suffer scarcity of reading materials, and lack functional Internet 

connections. Previous studies (e.g. Haliru, Abdulkarim, Mohammed, & Dangani, 2015; Yaji, Dala, & 

Danburam, 2017; Akande  & Oyedapo, 2018)  have reported that secondary school students in Nigeria 

often do not have sufficient books to select from for reading, and this hinders them from engaging in 

intensive or extensive reading. In other situations, the available print reading resources are kept in the 

head teachers’ offices instead of the school libraries probably due to absence of qualified school 

librarians, and this restricts students’ accessibility to them.  

      

Research questions: 

1 What is the perceived availability status of print resources among secondary school students 

in Edo State? 

2 What is the perceived availability status of Internet resources among secondary school 

students in Edo State? 

3 What is the level of secondary school students’ reading habits and culture in Edo State? 

4 Are there differences in the reading habits between students of public and private secondary 

schools in Edo State? 

 

Research hypotheses: 

1. There is no difference between students of public and private secondary schools in Edo State 

in their reading habits and culture. 

2. There are no significant relationships among availability of print and Internet resources and 

reading habit in the secondary schools. 

3. There is no predictive individual and joint effect of availability of print resources and 

availability of Internet-based reading resources on reading habits of students in the secondary 

schools. 

 

Methodology 

The descriptive survey design of correlational-type was adopted. The population comprised senior 

secondary school (SSS) students in both public and private secondary schools in Edo State. Edo State 

was created on August 27, 1991, and currently divided into eighteen Local Government Areas 

(LGAs), with Benin City as capital city, the population of the entire state is approximately 4 million 

(National Population Commission, 2006), composed of three major ethnic groups, namely the Binis, 

Esan, Afemai, and a few other smaller tribes. Benin City the capital has a history of being one of the 

foremost destinations for Europeans during their exploration of the African continent many centuries 

ago. Some of the flash points have remained enviable tourists’ attraction for the state. The state 

educational system is run by the government (public schools) and individuals or organizations (private 

schools), and there are more private schools in Edo State than government-owned schools.  

 Stratified Multi-stage sampling procedure was adopted. Nine (senatorial design) Local 

Government Areas (LGAs) out of 18 LGAs were randomly selected. Using purposive sampling 

technique, a total of 65 schools (32 public and 33 private secondary schools) were selected from the 

nine LGAs. A total of 895 students were randomly selected using balloting, from the 65 schools 

already selected. Using total enumeration method, the 65 school heads (principals) were targeted for 

semi-structured interviews. 

 A questionnaire was designed, validated and used to collect data from students sampled from 

the 65 schools. This was complimented with key informant interviews with the heads of all the 

schools. The questionnaire was designed based on information derived from review of literature. The 

questionnaire has four main sections which collect data on Demographic and School attributes of the 

students; Availability of Print Resources Scale (focusing on textbooks, fiction and non-fiction books, 

newspapers, magazines, dictionaries and encyclopaedias); Availability of Internet Resources Scale 

(focusing on e-books, e-dictionaries, e-magazines, e-storybooks and blogs);  Reading Culture scale. 

Each question/item in the availability of print resources and availability of Internet resources scales 

has the following 4-point response options: Very readily available (coded 4); Readily available (3); 

Occasionally available (2); Never available (1). The reading culture scale contained 20 question items, 

each along with a 4-point Likert response scale having Strongly Agree (coded 4), Agree (3); Disagree 

(2), and Strongly Disagree (1) as possible responses.  

 Initial drafts of the questionnaire were developed by the researcher, and face validated by 

subject experts, and the final draft pretested. Pre-testing of the questionnaire was done using 30 
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students from the adjacent Delta State of Nigeria, which is in the same socio-cultural zone of the 

country as Edo State. Using SPSS, the Cronbach-alpha method was used to determine the reliability 

coefficient of the different measurement scales used for collecting data on Availability of Print 

Resources (Coefficient = 0.87), Availability of Internet Resources (0.82), and Reading Habit (0.75) 

 Data were collected mostly during school break (recess) in their classes, while interviews 

were conducted with the school principals after the questionnaire had been administered to the 

students. The principals were asked questions focused on the variables in the students’ questionnaire, 

to obtain information to complement and compare with the aggregated esponses of the students in 

their schools The interviews also collected information on efforts within their schools and the school 

system generally towards improving and sustaining reading habits and culture among the students. 

The interviews lasted about 15-20 minutes each with responses recorded in a notebook containing the 

interview questions. Descriptive statistics, Pearson product moment correlation were used for analysis 

at 0.05 level of significance, while the qualitative data were content analysed manually. 

 

Results and Findings 

The Table 1 shows the distribution of students according to the schools, classes, gender and their age 

range. Frequency table was used to analysed these data. Gender distributions shows girls were 418 

(51%) and the boys 401 (49%). This is also followed by the age range of students where the majority 

of the students fall within the age range of 16-18yrs (55.1%) with 13-15yrs having a total of 269 

(32.8%) students. The mean age of the students was 16.4+1.91 years. 

 
Table 1: Demographic and school attributes of sampled students 

Variable Frequency % 

School type 

Private 33 50.8 

Public 32 49.2 

 

Class 

Senior Secondary School 1 265 32.4 

Senior Secondary School 2 274 33.5 

Senior Secondary School 3 280 34.1 

 

Gender 

Male 401 49 

Female 418 51 

 

Age group 

13-15 269 32.8 

16-18 451 55.1 

19-21 99 12.1 

Total  819 100.0 

 

 

Availability of Print and Internet-based Reading Resources 

Table 2 reveals that the perceived most available Print resources for the students are textbooks (Mean 

= 3.24; Standard deviation- SD = 0.69), followed by reference sources such as dictionaries (Mean = 

3.14; SD = 0.75), and fiction/non-fiction (Mean = 3.09; SD = 0.79). The weighted sample mean (x̅) of 

3.05 for all print resources shows that print resources are ‘Readily available’ to the students. 

 The results in Table 3 on the availability of Internet-based reading resources to secondary 

school students showed that Internet resources were not available to the students, as the weighted 

average of 2.41 for all the Internet-based resources is below the 2.50 midpoint of the Likert scale that 

was used to collect the data. All but one of the separate resources also have mean scores less than 

2.50, except for E-Reference sources that had a mean of 2.65. This finding is supported by findings 

from the interviews wherein most of the school principals claimed there were no Internet connections 

in their schools.  
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Table 2: Level of print resource availability to students 

 

 

 

Print resources  

Very 

Readily 

Available  

(4) 

N    (%) 

 

Readily 

Available 

(3) 

N    (%) 

 

Occasionally 

Available 

(2) 

N    (%) 

 

Never 

Available 

(1) 

N    (%) 

 

No 

Response 

(0) 

N    (%) 

 

 

 

Mean 

(x̅) 

 

 

 

Std. 

Dev. 

1. Textbooks 0 (0.0) 315 (38.5) 393 (48.0) 107 (13.1) 4 (0.5) 3.24 0.69 

2. Fiction/Non-fiction 

(storybooks) 

0 (0.0) 277 (33.8) 353 (43.1) 174 (21.2) 15 (1.8) 3.09 0.79 

3. Newspapers 0 (0.0) 234 (28.6) 302 (36.9) 267 (32.6) 16 (2.0) 2.92 0.83 

4. Magazines 0 (0.0) 213 (26.0) 313 (38.2) 278 (33.9) 15 (1.8) 2.88 0.81 

5. Reference sources 

(Dictionary) 

0 (0.0) 285 (34.8) 378 (46.2) 143 (17.5) 13 (1.6) 3.14 0.75 

Weighted Average (All Print resources):                                3.05  

 

 

Table 3: Availability of Internet resources to students 

 

 

 

Internet 

resources 

Very 

Readily 

Available  

(4) 

N    (%) 

 

Readily 

Available 

(3) 

N    (%) 

 

Occasionally 

Available 

(2) 

N    (%) 

 

Never 

Available 

(1) 

N    (%) 

 

No 

Response 

(0) 

N    (%) 

 

 

 

Mean 

(x̅) 

 

 

 

Std. 

Dev. 

1. E-Reference 

Sources 

0 (0.0) 134 (16.4) 275 (33.6) 403 (49.2) 7 (0.9) 2.65 0.76 

2. E-Textbook 0 (0.0) 58 (7.1) 170 (20.8) 572 (69.8) 19 (2.3) 2.33 0.64 

3. E- Magazines 0 (0.0) 68 (8.3) 169 (20.6) 559 (68.3) 23 (2.8) 2.34 0.67 

4. E-Storybooks 0 (0.0) 91 (11.1) 177 (21.6) 531 (64.8) 20 (2.4) 2.41 0.72 

5. Blogs 0 (0.0) 83 (10.1) 127 (15.5) 586 (71.6) 23 (2.8) 2.33 0.69 

Weighted Average (All Internet-based resources):                                2.41  

 

 

Reading Habits 

The Likert scales that were used to collect data on perceptions of the availability of the print and 

Internet-based reading resources had four response options coded 4, 3, 2, 1, with a mid-point of value 

of 2.50. Using this mid-point benchmark score of 2.50, Table 4 reveals that the students agreed most 

with ‘Difficult materials discourage me from reading’ (Mean = 3.35), ‘Reading is not of high 

importance in our school for exams and mental development’ (Mean = 3.35), ‘Reading is not seen to 

have much value in my school’ (Mean = 3.31), and ‘We are not always taught how to read in school’ 

(Mean = 3.22). The lowest level of agreement was with ‘Libraries’ location does not encourage you 

to read’ (Mean = 2.74). Overall, the weighted average of 3.06 for all the items reveals that the 

students had slightly above average reading habits. 

Furthermore, the total maximum score from the 20 items in Table 4 used to measure reading 

habit and culture is 80. The calculated total scores for the students sampled from the public and 

private secondary schools were 51.00 and 62.50, respectively, out this possible maximum score of 80. 

This showed that the students sampled from the private secondary schools had somewhat better 

reading habits/culture than their counterparts from the public secondary school.  

 

Hypothesis 1: There are no significant relationships between reading habit and availability of Print 

and Internet resources and reading habit in the secondary schools. 

 

Table 5 shows results from the correlation relationship between reading habit and each of availability 

of print and availability of Internet resources among the students. It shows there is significant positive 

correlation between reading habit and availability of Internet resources (r = 0.104; p<0.05), and also 

significant positive correlation between reading habits and availability of print resources (r= 0.156; 

p<0.05). Therefore, the hypothesis was rejected. There was also significant positive correlation 

between availability of Internet resources and availability of Print resources (r = 0.203; p<0.05). 
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Table 4: Means and standard deviation scores of reading habits. 

 

 

Statement 

SA 

(4) 

N (%) 

A 

(3) 

N (%) 

D 

(2) 

N (%) 

SD 

(1) 

N (%) 

 

Mean 

(x̅) 

 

Std. 

Dev. 

1. I do not read for personal gain.  332 

(40.5) 

354 

(43.2) 

98 

(12.0) 

35 

(4.3) 

3.20 0.81 

2. I do not read because of examinations. 280 

(34.2) 

333 

(40.7) 

125 

(15.3) 

81 

(9.9) 

2.99 0.94 

3. Reading is stressful. 284 

(34.7) 

349 

(42.6) 

136 

(16.6) 

50 

(6.1) 

3.06 0.87 

4. We are not always taught how to read in 

school. 

324 

(39.6) 

375 

(45.8) 

94 

(11.5) 

26 

(3.2) 

3.22 0.71 

5. I rarely search for books to read. 214 

(26.1) 

368 

(44.9) 

182 

(22.2) 

55 

(6.7) 

2.90 086 

6. I have a weak attitude towards reading. 201 

(24.5) 

364 

(44.4) 

209 

(25.5) 

45 

(5.5) 

2.88 0.84 

7. Reading is not seen to have much value 

in my school. 

373 

(45.5) 

357 

(43.6) 

60 

(7.3) 

29 

(3.5) 

3.31 0.76 

8. Libraries’ location does not encourage 

you to read. 

161 

(19.7) 

365 

(44.6) 

210 

(25.6) 

83 

(10.1) 

2.74 0.89 

9. Buying books to read whenever I am 

interested is a difficult task. 

242 

(29.5) 

396 

(48.4) 

140 

(17.1) 

41 

(5.0) 

3.02 0.82 

10. I have tried to love reading since my 

primary school days. 

235 

(28.7) 

412 

(50.3) 

139 

(17.0) 

33 

(4.0) 

3.04 0.79 

11. I read books only about my school 

subjects. 

240 

(29.3) 

393 

(48.0) 

146 

(17.8) 

40 

(4.9) 

3.02 0.82 

12. I don’t motivate other students to read by 

reading myself. 

208 

(25.4) 

361 

(44.1) 

199 

(24.3) 

51 

(6.2) 

2.89 0.86 

13. We don’t have a dedicated time for 

reading at school. 

251 

(30.6) 

341 

(41.6) 

168 

(20.5) 

59 

(7.2) 

2.96 0.89 

14. Difficult materials discourage me from 

reading. 

386 

(47.1) 

352 

(43.0) 

65 

(7.9) 

16 

(2.0) 

3.35 0.71 

15. We have a negative attitude towards 

reading in school. 

302 

(36.9) 

370 

(45.2) 

103 

(12.6) 

44 

(5.4) 

3.14 0.83 

16. We don’t do group reading in school 

and/or at home. 

277 

(33.8) 

394 

(48.1) 

117 

(14.3) 

31 

(3.8) 

3.12 0.79 

17. We are not rewarded to read by our 

school teachers. 

275 

(33.6) 

383 

(46.8) 

130 

(15.9) 

31 

(3.8) 

3.10 0.80 

18. Reading is not of high importance in our 

school for exams and mental 

development. 

386 

(47.1) 

352 

(43.0) 

65 

(7.9) 

16 

(2.0) 

3.35 0.71 

19. Reading is not seen as a rule in my 

school. 

240 

(29.3) 

393 

(48.0) 

146 

(17.8) 

40 

(4.9) 

3.02 0.82 

20. We don’t share a common belief in our 

reading pattern in school. 

201 

(24.5) 

364 

(44.4) 

209 

(25.5) 

45 

(5.5) 

2.88 0.84 

Weighted Average (All items) :                                3.06  

 
 

Table 5: Pearson Correlation matrix for relationships among reading habits, 

and availability of print and Internet resources to reading habit. 

  Availability of 

Internet resources 

Availability of 

Print resources 

Reading habit                        Correlation 

Sig. (2-tailed) 

                           N 

0.104** 

0.003 

819 

0.156** 

0.000 

819 

Availability of 

Internet Resources 

          Correlation 

Sig. (2-tailed) 

                           N 

 0.203** 

0.000 

819 

Note: *significant at p < .05 
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Hypothesis 2: There is no predictive individual and joint effect of availability of print resources and 

availability of Internet-based reading resources on reading habits of the students. 

 

Table 6 shows the results of the multiple regression analysis that was used to test the hypothesis of 

joint effect of the two independent variables on the dependent variable. The joint effect of availability 

of Internet resources and print resources on students' reading culture was significant with F (2,816) = 

12.548; R = 0.173; R Square = 0.030 while the Adjusted R Square = 0.027. This implies that the two 

independent variables (Availability of print and Internet resources) contributed only 3 per cent to the 

variation secondary school students’ reading culture. The remaining unexplained 97 per cent could be 

due to other factors that were not considered in this study. Further verification, using Regression 

ANOVA, produced F (2,816) ratio equals 12.548; P < 0.05. Since P value is less than 0.05, then the 

null hypothesis was, therefore, rejected. Hence, there is a joint effect of availability of print and 

Internet resources on secondary school students' reading culture. 

 
 

Table 6: Summary of Regression of reading habit on Print and 

Internet resource availability 

R R Square 

 

Adjusted R 

Square 

Std. Error  

of Estimate 

0.173 0.030 0.027 8.52398 

      

Model Sum of 

Squares 

Df 

 

Mean 

Square 

F Sig. 

 

Regression 

Residual 

Total 

 

1823.441 

59289.086 

61112.527 

 

2 

816 

818 

 

911.720 

72.658 

 

12.5

48 

 

0.000* 

Note: *: Significant at p < .05 

 

 

Discussion 

The study investigated the level of availability of print and internet resources and how they could 

influence the reading cultures of secondary school students. Descriptive statistics was used as well as 

correlational statistics in finding the relationships that exist between the main variables.  

Research question one on the availability of print resources to secondary school students in 

Edo State revealed that print resources are readily available to the students. These findings was 

supported by British Broadcasting Corporation News (2005) that reported that the availability of print 

resources in Africa is often difficult and expensive and only a few countries like Kenya, South Africa 

and Nigeria have a significant book trade. On the contrary, the result disagrees with Tella and Akande 

(2007) who asserted that there are inadequate supplies of print resources to secondary schools in rural 

areas; most of them do not have libraries or reading rooms where pupils can engage in private 

reading. Other scholars such as Busayo (2011) argued that most people in sub-Saharan Africa have 

less access to print or other learning resources; without proper access, good reading habits and culture 

cannot be promoted or sustained. The difference between these findings may be because of the recent 

attitudinal change of government towards the provision of books for schools in Nigeria, especially the 

government of Edo State. 

Findings on research question two shows that availability of Internet resources to secondary 

school students is poor. This finding is also justified by the interview which shows that most of the 

schools in Edo State have no Internet connection. This finding agrees with Kamara (2010) who 

opined that not that the Internet is not available across Africa but limited access because of costs and 

unavailability in remote and awkward areas makes its non-existent for a clear majority of Africans. 

However, Simond (2008) emphasised that the Internet can complement, reinforce, and enhance the 

educational process. To enhance reading interest, Internet resources should be made available to 

students. 

Since availability of Internet resources is poor in secondary schools, most students resort to 

the use of mobile phones to access the Internet. The implication is that data rate cost should be 

reduced so that students can have longer access time on the Internet. However, there are studies on 

students’ addiction to mobile phones and the psychological effects it has on students. Therefore, since 
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some secondary school students do not have mobile phones, friends, and family members whose 

mobile phones are mostly used by these students need to assist the students and monitor their 

activities on Internet resources they access.  

However, findings clearly show that the students had a poor reading culture. This result 

agrees with those of several studies on reading culture in Nigeria except Okwilagwe (2001) who 

opined that ‘Nigeria has a good reading culture and Nigerians buy books’ while stating further that 

Nigerians are mostly utilitarian users of book. For instance, studies by Ogwu (2010) and Okeke 

(2013) have reported that some education stakeholders have attributed the drop in school reading 

culture in Nigeria to the lack of adequate awareness of its importance, inadequate library facilities, 

poor reading habits and unavailability of reading materials, among other factors. This was 

corroborated by Tella and Akande (2007) when they pointed out that most people in sub-Saharan 

Africa have less access to reading materials and without proper access and shared ideas of the school 

stakeholders, it is hard to establish a reading culture. In addition, Ifedili’s (2009) studies reported that 

87% of respondents claimed that Nigeria has a poor reading culture, while 97% complained that 

reading materials were few and expensive. The interviews revealed that there was poor reading 

culture among the students due to other factors such as poor mentoring, students’ inability to procure 

relevant texts and negative peer influence.  

The results of the tests of hypothesis show the joint effect of availability of Internet resources 

and print resources on students' reading culture was significant. The result is supported by Obafemi 

(2006) who submitted that availability of Internet resources and print resources could possibly 

influence reading culture with sustainable interest in reading on the part of the students. When there is 

less available reading materials (Internet and print), there is always an effect on the reading culture of 

students. There is growing recognition of the importance of availability of Internet resources and print 

materials at improving the reading habit of secondary school students in Africa with the purpose of 

achieving a reading culture society.  

These findings have shown the extent to which reading culture is being influenced by access 

to resources in both print and online formats. Therefore, Bankole (1999) believed that if children have 

the kind of childhood exposure they were exposed to in other areas with support from parents and 

teachers, to books and reading, developing a sound reading culture will be impressed on their minds. 

This has implication on the availability of print resources in secondary schools. Therefore, to improve 

the students' reading culture, the public and private schools should continually acquire reading 

materials for students and making them easily accessible. School libraries should be stocked and 

properly organised with Internet connection.  

The hypothesis which is on the relationship among print and Internet resource availability and 

reading culture reveals that there is significant positive correlation among reading culture and 

availability of Internet resources (r = 0.104; p<0.05). Reading culture and availability of print 

resources also had a statistically significant positive correlation among them (r= 0.156; p<0.05). This 

is followed by availability of Internet resources and print resources which also had a significant 

positive correlation among them (r = 0.203; p<0.05).  

To develop reading culture, students need access to reading materials they are interested in, 

and books that reflect their lives and themselves (Strommen & Mates, 2004; Fenn, 2005; Cart, 2007; 

Pitcher et al., 2007; Friese, 2008). Availability of print resources in school libraries improves students' 

reading achievement, but for the greatest improvement, students need access to professionally staffed 

school libraries with large, diverse collections (Schroder, 2011). 

 

Conclusion and Recommendations 

Availability of print and Internet resources influenced reading culture of senior secondary school 

students in Edo State. This implies that schools should acquire print and Internet resources to improve 

students' reading culture. In addition, there was a significant positive relationship among availability 

of print and Internet resources and reading culture. Therefore, availability of print and Internet 

resources were factors influencing secondary school students' reading culture in Edo State of Nigeria. 

Education authorities and other stakeholders in Edo State should provide enabling environment for 

secondary school students to access and use a variety of reading materials to enhance their reading 

culture.  

Secondary school management should ensure the availability of Internet resources and print 

resources to staff and students of their respective schools. Education policy makers in Nigeria should 

streamline school curricula that make reading a necessity by implementing a strong reading policy to 
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guide schools on how to make their students to be more interested in reading. School librarians should 

encourage revitalisations of readers’ club in the secondary schools to sustain reading culture. 
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